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B4T0: Introduction to Module 
Hi! Thank you for checking out Pastel Education, and welcome to this module on Response to 
Intervention. Response to Intervention, which we will often refer to as just RTI, is a model that 
we can use to approach classroom education that identifies students that are struggling and 
supports them through academic intervention. The goal is intervene and support students 
before anyone falls significantly behind.  
 
In this module we will discuss what is RTI, the three tiers of instruction, and RTI models 
specifically for reading and math. 
 
Since Response to Intervention is built upon skills in Differentiated Instruction, and has 
synergies with Universal Design for Learning, we will reference these topics and skills during 
this module. If you are not following our Creating Inclusive Classrooms Learner Pathway and 
are unfamiliar with these topics, please take a look at our Differentiated Instruction, 
Differentiated Assessment, and Overview of UDL modules. 
 
We hope you enjoy this module as much as we did creating it! RTI can be extremely effective in 
supporting all students, and can help organize many skills in inclusive education into a way to 
approach the entire class. 
 
Let’s begin by discussing what is Response to Intervention in our next video. Thank you for 
watching! 
 
B4T1: What is RTI 
In today’s general education classroom, we see an extremely diverse population of students. 
Students come with different backgrounds, skills, strengths, preferences and challenges, 
which impact how students perform. Some students may excel and exceed grade-level 
expectations, but others may struggle academically or within the educational setting.  
 
Some students may not have the necessary background knowledge and skills due to 
inattention, absences, previously unsupportive learning environments, or changes in language 
and culture. There may also be students that have diagnosed or undiagnosed exceptionalities 
that impact their learning.  So as a teacher, we might ask ourselves how can we identify 
struggling learners and assess their skillset? How might we support students to prevent them 
from falling far behind their peers?  
 
Response to Intervention offers a framework and approach to identifying struggling students 
and provide the proper support for them to succeed. Quite simply, RTI is built off of the 
question: “how will I respond to a struggling student through academic interventions?”  
 
The advantages of RTI is that it is a model in which struggling students are identified early, and 
interventions are implemented proactively to prevent a student from falling far behind the 
curriculum. 
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Response to Intervention is typically a three tiered model. Some school boards may have a 
variation to this, but for the purposes of this module we will follow the standard 3-tier 
approach. Across all three tiers, students are continually assessed to determine if the teaching 
methods and interventions are working. This is known as progress monitoring, and is central to 
the RTI model: data is gathered and used to inform teaching decisions. 
 
The first tier of instruction in the RTI framework is general classroom instruction. The majority 
of students will be able to meet academic benchmarks in this form of instruction. To best 
support the diverse set of learners in the classroom, we can utilize skills in differentiated 
instruction and the flexibility of UDL. 
 
For students that struggle to meet grade-level expectations in the general classroom, we can 
move students to Tier 2: small group intervention. In a small group environment, students 
receive more individualized instruction to help address areas of challenge. Skills in 
differentiated instruction help inform the type of academic interventions and supports to 
implement for students. 
 
Lastly, Tier 3 is one-to-one or very small group instruction, and is used for students that 
continue to struggle despite Tier 2 intervention. 
 
During Tier 2 and Tier 3 instruction, we may consider having the student evaluated for learning 
exceptionalities if they have not yet. This is another advantage to the RTI framework, as it uses 
data monitoring to inform teaching decisions and assist in identification of exceptional learners. 
RTI is a big topic, and one great resource that is available online is the RTI Action Network. 
You can find them at www.rtinetwork.org for more information and guidance on RTI. 
 
Now that we have an understanding of the RTI framework, let’s further our understanding by 
discuss Tier 1 Instruction in the next video. Thank you for watching and see you there! 
 
B4T2: Tier 1 Instruction 
Hi, in this video we will discuss Tier 1 Instruction in the RTI model. Tier 1 instruction uses best-
practice teaching methods and differentiated instruction to support all learners in the class. As 
with all tiers, all students are continually assessed and monitored to see how they are 
performing. In Tier 1, This is known as Universal Screening.  
 
There are two primary goals at each Tier in the RTI model. The first is to provide effective 
teaching methods that will support student success, and the second is to monitor the progress 
of students to inform teaching. 
 
One key point is that effective Tier 1 teaching is reliant on successful Differentiated Instruction, 
as this helps to support all learners to be more successful in the classroom. Let’s discuss 
some key points & recommendations. 
 
As we know, traditional lecture and note-taking instruction is not effective for many students. 
Each student has their own unique ways of learning, and by varying the way in which we 
provide instruction, we can support more students to succeed. This is the core principle 
behind UDL, and for more information please refer to our UDL module. 
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In structuring our teaching, we should Identify key objectives and goals in learning. We need to 
understand which learning objectives are most important and allow time for students to learn, 
build, and practice these skills through varying methods. If we have a clear objective in 
learning, students can be supported in finding the path that works best for them to achieve 
this. 
 
Two core strategies are to use tiered instruction and flexible grouping. Remember that our goal 
in differentiated instruction is to ensure that all students are challenged the right amount for 
their learning. Tiering instruction involves varying assignments and activities to give options 
that meet the preference and readiness of students. Flexible grouping is similar but involves 
grouping students into fluid, short-term groups and can be based off of preference, readiness 
or ability. This supports more collaboration, peer learning, and depending on how groups are 
organized, can allow more targeted instruction towards specific challenges students 
experience. 
 
Graphic organizers and other techniques to vary representation of information can support all 
types of learners to better understand key information. Differentiating content, process, 
product, and environment supports all learners to be their best in the classroom.  
 
In addition, we cannot understate how important feedback is. Providing explicit and descriptive 
feedback can show students how to improve, and acknowledge their accomplishments. This 
can be used to reinforce good work, and encourage student motivation. 
 
The second goal in tier 1 instruction is to monitor progress. To do this we need to ensure that 
we have enough information, and gather information in ways that supports our analysis. The 
insight we gain from assessment informs our teaching, and if students should be moved to a 
different tier. Not only will we need to rely more heavily on formative assessment, we need to 
ensure that the way we assess is inclusive of all learners. 
 
This is where our skills in differentiated assessment come into play. Key areas to focus on, is to 
ensure that the way we evaluate is consistent with the goal of assessment. Next to ensure 
students have the appropriate accommodations, supports, or scaffolds for them to participate 
in assessment. In most cases, to have enough information to monitor student progress we 
recommend formative assessment 1 to 2 weeks. 
 
When we design and administer assessment, we should also keep in mind how this 
information will be used. Our assessments should have purpose in both immediate insight, and 
long-term student progress. One helpful tool is plotting the results of assessment into graphs. 
This allows us to see the progress of a student, and how interventions have affected learning.  
 
Many students succeed in Tier 1 and achieve grade level expectations, but some may struggle. 
These would then move on to Tier 2 which we will discuss next! 
 
That concludes this video on Tier 1 Instruction. Thank you for watching, and in the next video 
we will discuss Tier 2: Small Group Intervention. 
 
B4T3: Tier 2 Techniques 
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When students are struggling to meet grade-level expectations in Tier 1 instruction, we can 
give them additional support in tier 2. Often about 10-20% of the class will receive tier 2 
instruction, in which students are placed in small group intervention. This is not to replace 
general class instruction, but to supplement learning with extra help sessions, so that they can 
be successful in tier 1 instruction. There are a few key components to this small group 
teaching: 
§ Students are given more targeted instruction 
§ Students are given more time and support to practice and build their skills 
§ The frequency of these sessions is needs dependent. 
 
When moving students to tier 2 or tier 3 support, we should also consider our communication 
with the student and their parents. Not only should we communicate how we have identified 
their struggles, and why they may need increased support, if possible, we should try to provide 
them with an intervention plan. This might include how the small group intervention will be 
conducted, goals, and how students might be transitioned from Tier 2 back to Tier 1 support 
depending on their progress. 
 
There are few different ways that tier 2 instruction can be implemented. Sometimes, it is 
suitable to use tiered instruction and flexible grouping in a way that allows a group of the class 
to receive small group intervention during the regular class. This might look like a group of 
students continuing to practice single digit division with increased teacher attention while the 
rest of the class proceeds to long division. These students may have specific scaffolds and 
practice problems in place to help them learn as well. 
 
Another option may be utilizing silent reading time, or other activity time in which students are 
doing well, and then using that for additional instruction in other areas. The advantage of this is 
that students don’t necessarily need to come in with extra time, and do not miss critical 
instruction. On the flip side, this comes at the cost of a greater risk that students continue to 
fall further behind as it is places more responsibility on the students to find extra time for 
practice. 
 
In most cases, we would instead choose to have extra sessions outside of class time for these 
students. For some lessons that introduce challenging skills or new concepts, we might 
anticipate that students in Tier 2 may require more time to learn this content. We might utilize a 
small group intervention as a supplemental class for these topics where students have more 
teacher support and time to practice these areas. During this time students may try out and 
familiarize themselves with scaffolds that may be used in the general classroom. 
 
Other times, we can simply have additional small group instruction at the necessary frequency 
in which we support students through their areas of challenge. Typically this would occur in 
30min sessions 2-3 times a week. 
 
Once we have decided how we want to implement Tier 2 instruction, we can utilize whichever 
teaching methods and the skills in differentiated instruction that are most suitable for this set of 
students. When we are conducting these sessions, it is important that each lesson has a clear 
learning goal, such as practicing structuring a paragraph. It is best practice to avoid multiple 
topics in a session, and only move on to the next skill when mastery of the previous skill is 
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obtained. As with all RTI, it is important to maintain progress monitoring to see if interventions 
are successful for students and inform further teaching decisions.  
 
For some students in Tier 2 instruction, small group intervention allows them to overcome gaps 
in knowledge and skills for them to be successfully transitioned back to only Tier 1 instruction. 
Some students will require Tier 2 intervention to continue to be successful in Tier 1 instruction, 
and some students will benefit to moving to Tier 3.  
 
Please note, that due to the resources and processes required for successful tier 2 instruction, 
it is best for schools and school boards to have a systems level approach to RTI. This requires 
dedicated personnel, data collection and analysis procedures, and designing instruction to 
match student need. This does not mean that Tier 2 RTI cannot be successful without the 
support of a systems approach, but it is best to speak to your principal or dedicated staff 
about whether these frameworks already exist.  
 
That concludes this video on Tier 2 Instruction. In the next video, we will discuss Tier 3: 
Intensive Interventions 
 
B4T4: Tier 3  
Hi, now that we have discussed Tier 1 and Tier 2 instruction in the Response to Intervention 
framework, let’s take a look at Tier 3 intervention.  
 
Tier 3 intervention utilizes one-to-one or very small group instruction to assist students that 
continue to struggle to meet academic expectations despite Tier 2 support. Typically, this is 
used for 1-10% of the class. When moving a student to Tier 3 support, we need to have a clear 
goal as to what the student will accomplish to guide how we will structure teaching.  
 
If we take a step back and look at the entire framework, tier 1, we can think of as utilizing 
concepts of UDL and DI to ensure students have the opportunity to learn in ways that are best 
for them; tier 2, we tailor instruction specifically to learner needs in a small group setting; and in 
tier 3, we try to understand thought processes and how they are comprehending content to 
troubleshoot specific areas of challenge. 
 
Naturally, Tier 3 is more resource intensive than Tier 2, as these interventions for students 
increase in frequency, time, and intensity. Often times, specific staff that are trained in 
individualized education techniques are brought in to work with these students. Tutors, 
educational assistants, and speech language pathologists may also help depending on the 
nature of the learning challenge. 
 
Within Tier 3 instruction, there becomes a higher reliance on teaching strategies such as 
modelling, where skills and processes are demonstrated for a student and then replicated. Use 
of task analysis, chaining, and visual supports are other tools that can be valuable at this tier. 
Overall instruction often becomes much more explicit and guided. For example, if a student is 
reading and interpreting a short article, the instructor may ask a series of prompting questions 
to guide them through the analysis to find the main ideas. 
 
Students that are successful in meeting learning goals may then be transitioned back into Tier 
2 support. During this time, it may be beneficial to have children screened for learning 
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exceptionalities if they have not already. Additionally, if we have any knowledge of out-of-
school learning programs or resources, we can refer these to students and parents during Tier 
2 and 3 instruction. 
 
That concludes this video, in the next video we will look at an example of a three tiered 
approach for response to intervention for reading. 
 
B4T5: Example - RTI for Reading 
Let’s go through an example of using an RTI approach for reading. We will go through what 
each tier can look like, and some teaching strategies we can use for reading.  
 
Remember that with RTI, the tiers of instruction is an ongoing process that requires progress 
monitoring to inform decisions. We will provide some examples of what a lesson in each tier 
might look like. 
 
Let’s begin with designing our Tier 1 Instruction. Some strategies we will utilize are multiple 
means of representation, tiered assignments, flexible grouping, and reciprocal teaching. 
 
Multiple Means of Representation 
As discussed in Universal Design for Learning, providing multiple means of representing 
information assists in providing instruction in a more inclusive way. Use of visual and graphic 
organizers, handouts, and modelling examples in addition to verbal instruction help support all 
types of learners. Being available to provide extra clarification and encouraging openness for 
students to ask questions also contribute to a positive learning environment for everyone. 
 
Tiered Assignments: 
Tiered assignments are a great way to have the entire class practice a set of skills, while still 
ensuring each student is challenged the appropriate amount for their learning. Students that 
are still developing their reading skills can work on constructing a Story Web, identifying key 
elements of setting, main characters, supporting characters, problem, and solution. Another 
group of the class can construct a plot map, identifying the exposition, rising action, climax, 
falling action, and resolution. Lastly, students who have more developed reading skills can 
read the story and retell it from the perspective of another character. 
 
Flexible Grouping: 
The next strategy is Flexible Grouping. While students are doing an assignment, we can group 
students by the task they are working on. This will also allow us to more-subtly group students 
by their ability level, and assist us as educators in supporting each group in more specific ways 
to help their learning. 
 
Reciprocal Teaching 
When the assignment is finished, we can have student rearranged into diverse groups to allow 
students to learn from their peers. In these groups, students can share what they have been 
working on, utilizing Reciprocal Teaching. This involves each student teaching their group 
about what they learned from their assignment. To support this, we can model how to present 
to their group. This way all students are sharing their learning, and benefiting by learning more 
from the different assignments. 
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Progress monitor: 
The other key aspect of RTI is to continually monitor student progress to assess success of 
teaching methods and if students need extra support. Not only can we use the different 
assignments as formative assessments, but we could implement weekly quizzes to assess 
reading comprehension skills. 
 
These are all strategies that can be continually utilized throughout a school year to support 
effective Tier 1 Instruction. 
 
Tier 2: Small Group Learning 
Moving on to Tier 2: small group intervention, we find that there 5 students that are struggling 
to meet grade level expectations and wish to move them to tier 2 instruction. We should not 
base this decision off of one assessment, but a pattern of achievement. Of course, we should 
balance informed decision making with the risk of delaying action to prevent students from 
falling too far behind. These students are asked to stay after class for an additional 30min 
lesson, twice a week. 
 
As we discussed previously, we should ensure that each session has a clearly defined 
objective. Perhaps our goal for one session is to build skills in understanding plot structure. For 
this session we can work through a selected story using a plot diagram. We can ask students 
prompting questions to help them identify the components of a plot. After working through one 
example, we can have the students repeat this with another story, and provide support when 
needed. 
 
We can utilize reciprocal teaching in these small groups, in which each student presents to the 
group on one of exposition, rising action, climax, falling action, and resolution, outlining how 
and why they identified a part of the story as this. 
 
Tier 3: Individual Intervention 
From our progress monitoring, we see that despite Tier 2 intervention, there is still one student 
that is not improving. In this case, it might make the most sense to see if there is a staff 
member specialized in teaching reading that might be able to help provide Tier 3: 1-1 
instruction for this student. If this responsibility falls on us, we may work directly with this 
student during silent reading times or after class every one to two days.  
 
During this time we might ask the student to verbalize their thought process as they read and 
see where they may have specific challenges. Depending on the student, we may identify plot 
components in a story, outline our thought process, and have them replicate the task. Due to 
the individual nature of this level of intervention, we can heavily tailor our instruction to meet 
the specific needs of the student. 
 
For this student, we may also consider having them evaluated by a special education team or 
other professional for learning exceptionalities. The information that we have gathered during 
progress monitoring can also help assist the evaluation conducted by these experts. 
 
Through this, we have outlined an example of what a day using Response to Intervention might 
look like. We hope you found this example valuable and in the next video, we will show the 
versatility of RTI and associated tools using an example of Math. Thank you for watching! 
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B4T6: Example - RTI for Math OR an introductory RTI framework 
Hi, in this video, let’s take a look at an RTI framework applied for elementary level math. So far 
in this module, we have learned about what is Response to Intervention, the three tiers of 
instruction, and an example of RTI in reading. Let’s try to further build these skills by working 
through an example of math. One goal is to illustrate the similarities from our previous 
examples and how versatile this approach can be. 
 
Example Situation: We are currently on our unit of fractions, and have just finished our first 
instruction on adding fractions earlier in the week. Through our quizzes, we have identified 6 
students that are struggling with fractions, and 2 of these have consistently struggled with 
math concepts since the beginning of the year. 
 
Tier 1: 
Let’s begin by looking at Tier 1 Instruction. To guide how we can best differentiate instruction 
to support our class, we should ensure that we have a clear understanding of our learning 
objectives and how it relates to previous content. In this case, we want to build skills in adding 
fractions, which requires conceptual understanding of fractions, reducing fractions, 
equivalencies, addition, and multiplication. Following this, we will move towards applying these 
skills in word problems. Knowing this, in our instruction we can bridge concepts to help 
students build understanding and confidence that they will achieve these goals. 
 
Multiple Means of Representation: 
If we look at multiple means of representation, we can utilize a combination of visuals, 
examples, and activities, such as using Legos or candies to help illustrate these concepts. 
Other fun ways to vary how we teach is to utilize videos, flashcards, and math bingo. 
 
We can also incorporate student interests into the examples we utilize to support better 
engagement with the class. A fun example is utilizing pizza slices as the example, and then 
possibly even leading this into a pizza lunch for the class. A healthy alternative might be apple 
slices. 
 
Tiered Instruction: 
Our goal in differentiated instruction is to ensure that everyone is challenged the appropriate 
amount. Math is subject in which ability level can vary greatly between students, and it’s 
important that we challenge all students.  
 
For students that are excelling in fractions, we can have more difficult problems and word 
problems for these students to work on. Perhaps subtraction questions may be mixed in for 
students to try. Another group of students can practice standard practice questions. These 
might be presented numerically, with some basic word problems. The last group of students 
who are still wrapping their head around these concepts can begin by working on adding 
fractions that have visuals. For example, adding 1/4 of a pie with 1/2 of a pie.  
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By having tiered instruction, we can allow excelling students to develop their understanding 
while giving other members of the class time to practice and build their skills. 
 
Flexible Grouping 
We can also utilize flexible grouping in two different ways in this example. One way is to group 
students by ability level. This helps us to assist each group with any similar challenges they 
may have, and students that are working on the same practice problems can help each other 
as well. Alternatively, we can have students in groups with varying ability. The advantages of 
this kind of grouping is that it allows students that have a good understanding of the content to 
assist and teach their peers. 
 
Progress Monitoring 
Lastly, as with all RTI models, it is important to ensure we have proper data gathering to 
monitor the progress of students. We can do this through weekly quizzes, and grading practice 
problems. This will help inform which areas to focus on in future levels. 
 
Tier 2: Small group intervention 
Adding fractions is a difficult subject and there are 6 students who are struggling 
comprehending some of the concepts from class. We decide to have these students in Tier 2: 
Small group intervention. Similar to the previous example, we can organize two 30min session 
twice a week after school for these students. 
 
If we look at our learning objectives, to build comfort with adding fractions, we can begin by 
working with these students to add fractions with a common denominator. As with all sessions, 
we should have a clear purpose, and this week our goal is to build comfort with adding 
common denominator fractions and moving to simple problems. We can continue to utilize the 
same visuals, teaching techniques, and practice problems from class, but the smaller group 
size allows us to tailor instruction to the needs of these students. We might also explore 
instructional scaffolds that might be utilized for these students, and how they might be utilized 
during the general class as well.  
 
Tier 3: Very small group intervention 
Despite our tier 2 intervention, we still have 2 students that are struggling with material, and we 
choose to move them to tier 3 instruction, this time as very small group intervention. When 
organizing very small group intervention, we need to determine how and when these lessons 
will be available. In this case it might be reasonable for an educational assistant to work with 
these students 3 times a week during math class. 
 
Let’s say our two students both struggle with conceptualizing fraction equivalences, a skill that 
is required for adding fractions, and our goal for the week is to build this understanding. We 
can begin by asking our EA to work with these students by visualizing equivalent fractions. We 
can begin by starting with fractions like 1/3 and then showing how we can cut that up into 2/6. 
During this we can assist student learning by verbalizing our thought process, and asking them 
to verbalize theirs. This way we can see which areas confuse students, and tailor our 
instruction to address these. 
 
That finishes this example of RTI in an elementary math class. Through this, we have walked 
through Tier 1, 2, and 3 instruction, and some strategies we can utilize to differentiate 
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instruction. That concludes this video, and in the last video in this module, we will provide a 
wrap-up and give you an introductory framework you can reference when implementing RTI in 
your class! Thank you for watching! 
 
B4T7: Wrap-up & Introductory RTI framework 
Hi, thank you so much for watching our module on Response to Intervention. Through these 
last 8 videos, we have discussed what is RTI, why it is important, tier 1 instruction for the 
general classroom, tier 2 small group intervention, and tier 3 intervention. We have discussed 
how important progress monitoring is, and how our skills in differentiating instruction, and 
universal design for learning can complement response to intervention to provide the best 
possible learning environment for children.  
 
RTI is such a valuable tool, and since it can be a little complex, we have created a framework 
or approach that you can start with in implementing Response to Intervention in your 
classroom or school. This printout lists a set of questions to ask yourself to guide your 
implementation of RTI. it is by no way comprehensive of RTI, but a place to start. For more 
information, other guides on implementation, and other strategies, a great resource to look at is 
the RTI Action Network. They can be found at www.rtinetwork.org, and I have linked a useful 
article from their website below this video.  
 
We hope you find our print-out helpful – it was a bit of an ambitious experiment! Please let us 
know if there are any improvements or feedback you have, and you can always reach me at 
eric@pasteleducation.org  
 
Thank you again for watching this module, and thank you for supporting Pastel Education! 
 
RTI Network: http://www.rtinetwork.org/getstarted/develop/developingplan 
 
 
 


