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MITO: Introduction to Module (Short)
Hi, thank you for supporting Pastel Special Education and welcome to the second part of our
two part Behaviour Module.

In this module, we will extend our learning of functions of behaviour, ABCs of Behaviour, and
various support strategies by learning about ABC data collection. Data collection is crucial in
understanding the functions of behaviours and the effect of interventions, giving us actionable
insight to help support children with ASD. Through this module, you will learn about Why Data
is Important, the Steps in ABC Data Collection, ABC Data collection tools, and a few in-depth
examples.

To collect the highest quality data, understand behaviours, and best support students with
ASD, we should always remember to utilize our guiding principles of understanding the
individual, empathy, and patience. If we can try to understand the world through the eyes of
our student, we can find the best ways to support them to succeed.

| hope you enjoy this module as much as we did making this, and sincerely hope this will help
you support a child on the autism spectrum, whether you are an educator, parent, friend,
student, or anyone else.

Thank you for tuning in and in the first video we will discuss why data is important.

M9T1: Why Data is Important? (Short)

Hi, to begin this module on data collection for behaviour, let’s begin by talking about why data
is important. Many therapists say data is gold — it helps guide decision making, gives insight
into functions of behaviour, and helps identify possible ways to address the behaviour.

But first, let’s review what we learned from Behaviour 1. Previously we learned that behaviours
serve a function, or in other words help an individual achieve something, which is can be
categorized into the four types of functions of behaviour: Sensory (Automatically Reinforcing),
Escape, Attention, and Access to Tangible Items.

We also learned about the ABC’s of behaviour; how all behaviours have an antecedent that
may make the behavior more or less likely to happen, and a consequence that may either
reinforce the behavior (making it more likely to happen again in the future) or punish it (making
the behaviour less likely to happen again). We also discussed how antecedents and
consequences of behaviour could be manipulated through antecedent or consequence
targeted strategies to address challenging behaviours that children might have.

One reason why data is so important, is that the function of a behaviour can only be
determined after careful and consistent collection of data. We can’t determine why a behaviour
is occurring from a single observation, we need more information to identify patterns. For
example, if we have a student Johnny that begins crying during math class, we might go over
to talk to Johnny to try to get him to stop crying. Is this an automatically reinforcing behaviour if
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Johnny is experiencing sensory overload? Or might this be an attention behaviour? Maybe
Johnny is trying to escape work? Maybe Johnny’s classmate took a pencil from him and this
behaviour serves a function of access to tangibles? Without data surrounding the context of
this behaviour, especially the antecedents and consequences of this behaviour, it is impossible
to understand why this behaviour is occurring.

Observation is also critical for planning behaviour change and supporting a student. Going
back to the example, we observe that Johnny’s neighbour tends to rock in his desk a lot and
this makes an irritating squeaking noise. This often happens before Johnny starts crying, and
he is consistently covering his ears during this time. Knowing this, we could simply switch this
desk with one that does not squeak to remove this stimulus. Again, if we never collected data
and thought this was maybe an attention behaviour, we might never have realized that simply
switching desks can help.

Lastly, data collection helps us track the progress of a particular strategy that we implement.
This way, we know whether or not the support is working, or if our hypothesis for the function
of behaviour is correct — and we aren’t always right! If we continue to observe Johnny and see
that the occurrence of this crying behaviour has greatly decreased, then we know that
switching desks was effective. Again, there might be times where Johnny cries due to getting
bumped or spilling his water, so collecting data helps us better understand if the issue is
addressed. With multiple observations and sets of data we can get a more holistic
understanding of behaviours, and from this, find the best ways we can support our students.

Thank you for watching, and in the next video, we will discuss the ABC Data Collection Tools.
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M9T2: ABC Data Collection Tools

In this video, we will introduce and walk through some ABC data collection tools that can help
you gather the data necessary to try to understand the function of a behaviour. Keep in mind,
that for all data collection, it is best to observe at least 10-15 instances of the behaviour. Our
goal is to find patterns in the antecedents, behaviour, and consequences to determine the
function of behaviour.

The first two tools are ABC Data Collection Form and ABC Data Collection Checklists. They are
very similar in that they are used to record the observed antecedent, behaviour, and
consequence of a particular behaviour. There are many variations of these data collection
tools, so please find the one that works best for you, and these are all easily adapted to better
suit your needs.

An ABC Data Collection Form consists of a table in with the following headings: time/staff,
setting, observation period, antecedent, behaviour, consequence, as shown here.

Time Staff Setting Obs. Antecedent Behaviour | Consequence

Period
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So if we are observing a behaviour of a child that pushes items off their desk, we might record
an observation like this.

e Time: 9:30am

e Setting: Classroom

e Observation Period: 30 minutes

¢ Antecedent: What happened right before the behaviour occurred? Student
independently working on math, quiet room with less than 5 students talking.
Behaviour: Pushes all items off of desk.
e Consequence: What happened right after the behaviour occurred? Teacher comes

over; tells child to focus on work; child cleans up.

We would then repeat this until at least 10-15 observations are made. If there is a pattern of
independent work as the antecedent and escape being the consequence, we might determine
that this behaviour serves an escape function, where the child is trying to avoid doing their
work.

ABC Data Collection Checklists are similar in content but different in layout. In these checklists,
possible scenarios for each heading is pre-written, and during observation, all we need to do is
check the appropriate descriptions off. Although these can be faster and more convenient to
collect data, they may miss more detailed or other information that is not included in the
checklist. If you are using a checklist template, make sure that the available options are
comprehensive enough to collect quality data. If you are creating a checklist, please make sure
the list is well planned.

Since we are recording the time and date for each incident of the target behaviour, we can use
Scatter Plots to help us understand if there might be a pattern in the times behaviours occur. In
a scatter plot table, we would have the days on the top, and times down the left. Every time a
behaviour occurs, we record it onto the scatter plot.

Mon Tues | Wed Thurs | Friday | Mon Tues | Wed Thurs | Fri
9am | X X X X

10am X X X X
11am | X X X X X
12pm
1pm X X
2pm X
3pm

Over time, if we are observing for a behaviour in which the child throws a tantrum by kicking
and screaming, we could have data that looks like this. In this case, we have designed the
scatterplot to gather data over a 2 week period. As you can see, the majority of this behaviour
only occurs in the morning, which can be a valuable insight. Combining this with ABC data
collection, we may have enough data to understand the function of this behaviour.
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Operational definitions are important for all of these tools, since we want everyone who is
recording the data to be defining the behaviour the same way. We want everyone to count an
occurrence of a behaviour the same. For example, if our hon-operational definition for a
behaviour was “screams loudly” one teacher may hear a scream and think that it is only
medium volume, while another person might think that it is loud. With operational definitions
we try to eliminate this ambiguity: the child screams loud enough to be heard in the hallway
outside of the classroom. This makes sure that the data collection is consistent throughout the
day.

That concludes this video on ABC Data Collection Tools. In the next video, we will take a look
at steps in ABC Data Collection. Thank you for watching!

M9T3: Steps in ABC Data Collection (short)
Hi, in this video, we will outline a process for ABC data collection to help you plan, observe,
and analyze the data you collect.

The first step is to see if we are ready to even begin collecting data. The quick checklist we
recommend is:

- Target behaviour — Do we have a behaviour to focus on?

- Operational Definition — do we understand and define the behaviour well enough to

collect data?

Next, we should also determine who should be collecting the data. Will this be one teacher,
teacher and educational assistant, or teachers for multiple subjects? This will affect the
planning and people we need to engage with to best collect data. Operational definitions
become even more important with multiple data collectors, as it promotes consistency in the
data. We also need to decide when we will collect data, for example all day or only during
circle time, and who will be responsible for data collection at what periods in the day. This is
dependent on what the goal is and what is manageable.

Once we know we are ready to start collecting data, we can start determining how we want to
collect data. Do we want to utilize an ABC table or checklist?

Not only should we plan to observe and gather data when the behaviour is occurring, but it is
valuable to understand when the behaviour isn’t occurring. This helps us understand the
situations that do not evoke the behaviour, and can help guide us to preventing behaviours by
modifying the environment. For example, if a child cries when they are hungry, knowing that
the child rarely cries after lunch can help us understand this. We can provide or remind the
parents to pack an extra snack for the child at 10:30am.

Now that we have operationally defined the behaviour and planned our data collection method,
we would move on to collecting baseline data. This would involve observing and recording
notes about the focus child and behaviour, often best done through forms. Remember, our
goal is to determine patterns in ABCs. To get the amount of data for analysis, we should try to
record at least 10-15 occurrences of a behaviour.

Next, we would analyze the data to hypothesize the function of behaviour. This involves using
these ABCs of behaviour and understanding the relationship that these share. Following this,
we would determine goals and objectives for addressing this behaviour. This would be where
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we decide upon a strategy to implement to address the behaviour, and we recommend
assistance of a professional at both of these steps.

Lastly, we would plan data collection to evaluate the effectiveness of the support strategy or
intervention, and determine if the steps we took for supporting the individual is working. We
wouldn’t want to leave this up to guesswork, and through active data collection, we can
understand the best ways to support a child. Often times, this involves tracking the frequency,
duration, intensity and other types of data related to the behaviour, which we won’t cover to
avoid over-complicating this module. Keep in mind that it can often be a good idea to gather
this during baseline data collection as well.

To summarize, the steps for ABC data collection are:
- Determine & define target behaviour and goal
- Decide who will be collecting the data and when data will be taken
- Determine baseline data collection method
- Collect baseline Data
- Analyze A-B-C data to find antecedents that may be contributing to the behaviour &
develop a hypothesis about the functions of behaviour
- Determine support strategies
- Determine data collection to track efficacy of supports.

Thank you for watching, and in the next 2 videos, we will go through an in-depth example.
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M9T4: In-Depth Example Pt. 1
Hi, in the next 2 videos, we will apply our new skills in the ABC Data Collection Process using
an in-depth example.
As a reminder, the steps for ABC data collection are:
- Determine & define target behaviour and goal
- Decide who will be collecting the data and when data will be taken
- Determine baseline data collection method
- Collect baseline Data
- Analyze A-B-C data to find antecedents that may be contributing to the behaviour &
develop a hypothesis about the functions of behaviour
- Determine support strategies
- Determine data collection to track efficacy of supports.

Step 1: Determine & define target behaviour and goal. For this example, let’s say we are
focusing on a student, Jack, and the focus behaviour is that Jack hits other students in the
classroom. We should operationally define this to ensure that the behaviour is objectively
defined and will be consistently observed across multiple individuals over time: the student
hits, pushes, punches, slaps or kicks other students, or attempts to do so but is blocked. Our
goal is to decrease the occurrence of this behaviour.

Step 2: Decide who will be collecting data. This time we will be collecting data, along with the
music teacher, and gym teacher.

Step 3: Determine baseline data collection method. To determine the function of the behaviour,
we will be collecting ABC data to find patterns in the antecedents and consequences. We can
also keep track of the daily frequency of the behaviour by seeing the number of daily incidents
if we are collecting ABC data all day. This will help us measure the effectiveness of
interventions and support strategies later on as well.

Step 4: Collect baseline data. Let’s go through an example of one observation event. One
class, during independent activity time, Jack and Sam are playing with Lego toys. Sam picks
up a lego piece and Jack hits him. Sam then drops the piece, and Jack takes the piece to add
to the spaceship he was making. We come over and tell Jack “No hitting. We need to share
toys.”

If we were to record this into an ABC data collection sheet, it might look like this.
e Time: 10:00am, Oct 20.
Staff: EZ
Setting: Classroom activity time; Legos area
Antecedents: J and S playing legos, S picked up a lego piece.
Behaviour: J hit S
Consequences: Jack takes piece, we told J “No hitting, we need to share toys.”

Remember, we want to collect a minimum of 10-15 incidents of the behaviour in order to
gather sufficient data to identify patterns in the ABCs of behaviour. Now that we have one
incident recorded, lets conclude this video. In the next video, we will take a look at analyzing
data, determining support strategies, and assessing progress. Thank you for watching!
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Time Staff Setting | Antecedent | Behaviour | Consequence
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MOIT5: In-Depth Example Pt. 2

In this video, we will wrap up our example for ABC Data Collection with Jack, a student that
has been observed to hit and push others. In the last video, we finished with walking through
data collection for a single incident of a behaviour in which Jack hit a student Sam to get a
piece of Lego.

Let’s move on to Step 5: Analyze and determine functions of behaviour. From all of our data
collection we now have observations for 12 incidents of the behaviour. Part of this is seen in
this table:

Time Staff Setting Antecedents | Behaviour Consequences
10:00am, EZ Classroom Jand S JHitS J takes piece,
Oct 20 activity time; | playing legos; we told J “No
Legos area S picked up a hitting, we need
lego piece to share toys.”
1pm, Oct EZ Classroom; | TtookJ’s JHIitT J takes pencil;
20 Independent | pencil we told J “No
math work. hitting”
2:30pm, ™ Gym; Class going J HitM M pushes J; J
Oct 20 Basketball to retrieve and M are
basketballs separated.

From this we see some patterns emerge:

e 10 out of the 12 incidents were during activity or work time in the classroom.

e 2 incidents were in the hallway. These both had the antecedent of one student budging
in front of Jack.

e For 9 out of the 12 incidents, the antecedent of behaviour was that the other student
had a toy, classroom supply, or other object.

e For 6 out of the 12 incidents, the consequence of the behaviour was that Jack got a
hold of an object a peer was previously using.

e 10 out of 12 incidents involved hitting, 2 involved pushing.

o Daily frequency: ~4 times a day

From this data, out of the 4 functions of behaviour, sensory, escape, attention, and tangible,
this behaviour seem to serve the function of gaining tangible items. This seems to be the case
as many times, the behaviour leads to Jack gaining the object that the peer originally had. Now
that we have the understanding of what the function of behaviour might be, we can move on to
the next step.

Step 6: Determine support strategies. In behaviour 1, we discussed antecedent and
consequence targeted strategies. Antecedent strategies include removing “triggers” for
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challenging behaviours, and making appropriate behaviours easier to use, such as by providing
reminders or prompts. Antecedent strategies also include teaching a new, more appropriate
behaviour that serves the same function. When appropriate alternative behaviours are
reinforced, challenging behaviours decrease.

An important antecedent strategy would be to teach and reinforce the appropriate behaviour of
asking to share the object. If Jack has challenges with communicating this, we can help him
prepare a phrase to utilize or learn from a social story to ask: “Can | play with that?” It would
be best for us to practice this skill with Jack and prompt him to utilize it when he is interacting
with peers. When he utilizes this, we could reward this by giving Jack a gold-star sticker and
praise him to reinforce this behaviour. Reinforcement is critical for the success of many
antecedent-targeted strategies.

For this situation, another antecedent strategy we could utilize is a share bin. With a share bin,
all materials in a share bin are designated to be shared among the class. This way, Jack knows
that the materials during activity time are to be shared among students. Before or at the
beginning of activity time we could review all of these strategies with Jack so he understands
these skills and the expectations of his actions. These are just a few of many antecedent
strategies you could utilize, and when appropriate we may be able to teach Jack to accept
“no” when he asks to play through similar ways.

Consequence strategies focus on influencing the consequence of the target behaviour. This
might include blocking any reinforcement from following the problematic target behaviour,
such as ensuring that Jack does not get the toy he wants. This is known as extinction, and to
do this, we could take away the toys from Jack that he gets by hitting or attempting to hit
others. These should only be utilized in conjunction with antecedent strategies, including
teaching and reinforcing an alternative behaviour.

Step 7: Determine data collection to track efficacy of supports. In this case, we would continue
to track the daily frequency of Jack’s hitting. Over the span of 3 weeks, we realize that the daily
frequency of the behaviour of hitting others has decreased from roughly 4 times a day to just
once every few days. This way, we are able to show that our strategies have been effective in
addressing this behaviour, although we should still continue this work to further decrease the
occurrence of hitting.

That concludes this in-depth example on ABC data collection for an access to tangibles

behaviour. Thank you for watching and in the next video we will cover a data collection
example for automatically-reinforcing or sensory behaviours.
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M9T6: Sensory Behaviour Example

Now that we have had a chance to go through an in-depth example of data collection and
some support strategies that can be implemented with an access to tangibles behaviour, let’s
go through some more examples of other functions of behaviour.

Let’s say we have a student, Brandon, that displays a behaviour of fidgeting when he sits at his
desk, which distracts students around him. We decide we want to collect some ABC data to
better understand why this behaviour is occurring, and if we can do anything to help. As his
home room teacher, we decide that we will be the only ones collecting data via an ABC table.

To begin we should operationally define this behaviour: taps desk, folds paper, or makes other
fidgeting movements with hands.

On the first day we are collecting data, we are teaching the class about Greek mythology and
after a few minutes Brandon begins tapping his desk with his fingers. We kindly ask him to
stop which he does. As we continue our lesson, Brandon begins tapping his desk again.

Let’s record this incident down. Observation period: 30min; Time: 10:15am; Staff: EZ; Setting:
Classroom instruction; Antecedent: B Sits in desk for 5 minutes, Instruction on Greek
mythology; Consequence: teacher asks B to stop, behaviour stops; B begins tapping desk
again after 10 min, asked to stop again.

This behaviour occurs multiple times a day, as we continue data collection, another incident
presents like this. We are having an activity where children are working in pairs on word
search. Brandon taps his pencil after sitting on the desk, but because the class is fairly noisy
we don’t do anything about it. Brandon continues to taps his pencil until he goes to circle a
word.

We can record this incident down: Observation period: 30min; Time: 2:27pm; Staff: EZ; Setting:
Classroom Activity; Antecedent: sitting in desk; word search activity; Consequence: None.

After collecting 15 incidents of the behaviour we find that Brandon taps his pencil or fidgets in
other ways in almost all settings when he is sitting at his desk, including during instructions,
activities, independent work, and reading time. After we ask him to stop, Brandon almost
always listens to us, but will begin fidgeting again after 5-10 minutes. During scenarios in which
the class is noisier and Brandon’s tapping is not distracting to others, we do not intervene to
stop the behaviour.

From these insights, we might note that the behaviour occurs across multiple environments
and does not always have the consequence of gaining the attention of others. Although, this
does not rule out being an attention motivated behaviour, this information may best guide us to
determine that the fidgeting is providing a sensory/automatic function.

With sensory or automatic reinforcing behaviours, we need to understand that these
behaviours often serve the purpose to provide a sense of relief, calmness, help focus or satisfy
other sensory needs. Thus, it is best for us to try to find more appropriate ways and less
distracting ways for a child to satisfy these needs.
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One way that we can do this is to provide Brandon with a fidget toy that he can play with under
his desk, away from the attention of others. If we do not have access to such toys, folding
paper or other quiet fidgeting activities can also be taught to Brandon instead. Body breaks, or
times to engage in physical activities, spread throughout the day may also be helpful. This way
Brandon can fidget and meet his sensory desires without distracting others in the classroom.

That concludes this example of data collection for a sensory or automatic reinforcing
behaviour. In the next video we will take a look at an example of an Escape Behaviour.
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MOT7: Escape Behaviour Example

In this video, we will take a look at a student, Emma, who demonstrates a behaviour of leaving
during circle time activities. Our goal is to understand the function of behaviour to increase the
time Emma sits during circle time. To begin by operationally defining this behaviour, we can
say: stands up and walks away during circle time activities.

Following this, we would plan our data collection by determining who will be collecting data
and when data will be collected. In this case, we will only collect data during circle time, and
we decide to use an ABC data collection checklist. Checklists can be very powerful due to
their convenience, but is important to have a student-specific form to make sure we capture
the variables surrounding the behaviour.

Here is an example of a checklist for Emma’s behaviour of leaving during circle time.
(Checklist)

To create this, | simply used a template that | had from before and then modified it to
encompass my understanding of the possible antecedents and consequences of behaviour.
There are many other ways to format this checklist so please use what is best for you.

One incident of the behaviour occurs on Monday morning. The class is sitting for circle time to
listen to a story. About 15 minutes into the activity, Emma stands up and walks towards the
colouring supplies. We kindly ask Emma to sit back down, our request is ignored.

We would then record this in our checklist, simply by checking off the appropriate categories.
For Date: Sept 7, Time: 9:15, and then check off circle time; for antecedents, story time and
sitting time of 15min; Behaviour, walking away; and consequences, verbal attention, diverts
class and instructor attention, with no response to attention.

Let’s take a look at another incident. During the afternoon, we are playing the game telephone
to wrap up the day. After Emma has taken her turn to pass along the message, she gets up
and walks away again. This time she goes and begins packing up her stuff, and when we ask
her to sit down she ignores us, until we have to ask several times.

Recording this in our checklist, we can fill in for Date: Sept 8, and Time: 3:15. We can then
check off circle time; for antecedents, activity and sitting time of 12min; Behaviour, walking
away; and consequences, verbal attention, access to tangibles, diverts class and instructor
attention, with no response to attention.

Let’s assume we now have 20 occurrences of the behaviour. Because Emma usually does not
react to the teachers requests to sit down and other types of attention she is given, it is likely
that this behaviour is not attention motivated. This pattern of Emma consistently leaving after
activity time begins suggests that the behaviour serves an escape function. Knowing this there
are a number of strategies we could suggest.

We should make sure that expectations have been clearly communicated, so that Emma
understands that she is expected to stay sitting for all of circle time. One way we can try to
increase Emma’s time sitting during activities is to incorporate Emma’s interests of horses into
the activities. Although this might not always be possible, if we are telling stories or singing
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songs, we can have them be horse themed if Emma likes horses. This way, if we engage
Emma more in the activities, she might be more willing to sit during circle time.

Another way we can help is to use a first/then card. If our data shows that Emma continuously
gets up and leaves to find a different activity, we can use this to motivate her to stay sitting.
First: Circle Time, Then: Colouring. With all of these strategies, we should make sure to praise
and reinforce Emma for the time she sits, especially when she sits through an entire circle time.
This way Emma feels appreciated and is socially rewarded for sitting, helping to increase
sitting during circle time.

That concludes this example on data collection for an escape behaviour. In the next video, we
will take a look at our last example, attention behaviour.
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MOT8: Attention Behaviour Example

In this video, we will take a look at one last example with a student, Benny, who has trouble
staying seated during carpet time. Similar to Emma, during carpet time activity, Benny gets up
and leaves. We decide to collect some ABC data to understand the function of this behaviour
and see if there are ways we can increase sitting during carpet time.

As always, we should start by operationally defining this behaviour: stands up and moves away
during carpet time activities. We will collect data during carpet time and should try to record
10-15 incidents of this behaviour using an ABC Data Collection Table.

For one incident, during carpet time when we are reading a story, we observe Benny get up
and walk away. Our EA, Laura, asks him to sit back down, but Benny just giggles and runs
away. Laura gets up to get Benny, and he continues to avoid her. Finally, we are able to get
Benny to sit down beside Laura.

Let’s record this information in our table.

Time Staff Setting Obs Antecedents | Behaviour Consequences
Period
11:13 EZ Carpet 30 min | Story during B stands up | L asks B to sit
Time carpet time and walks down; B
away giggles and

runs away; L
chases B; B sits
down.

Most of the incidents of the behaviour are very similar to this situation. Benny gets up and
walks away during carpet time, and giggles while Laura chases him to sit back down. Whereas
in the previous example, Emma standing up and walking away was an escape behaviour, the
behaviour Benny demonstrates is most likely attention motivated, since the consequence of
this behaviour has a pattern of response to attention.

Now that we have hypothesized the function of this behaviour, what are some strategies we
can utilize? First, we can try to explicitly communicate the expectations of carpet time to
Benny, to make sure he understands what is appropriate and what is not. In addition, to help
with attention behaviours, we can try giving positive attention to Benny and the rest of the
class many times throughout the day. This way, Benny is receiving attention more often, and
may be less likely to seek attention during carpet time.

Another strategy we can try is to increase participation during carpet time itself. One way we
can incorporate interactivity in classes is by polling the class about their opinion by having
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students raise their hand. For example, we could ask the class, what is your favourite
vegetable? And then have the class raise their hand for different options. Other teaching
strategies may be to use imitation games, action based songs, or brainstorming to name a few,
and we should also remember to praise Benny and the class for participating. This also helps
to give the students positive attention during carpet time.

If Benny can’t understand carpet time activities, especially if the language level is past him and
he is unable to participate. We can try giving him something else to do while sitting, or maybe
shorten his time at the carpet. In these instances, we need to evaluate whether it is beneficial
for him to sit at the carpet, and if educational support resources may be needed to allow Benny
to do more constructive activities instead.

That concludes this example on collecting ABC for a behaviour that serves an attention
function, and this module on ABC data collection. Through these videos, we have learned
about why data is important, ABC data collection tools, a process for collecting data, and
some examples of different types of behaviours. | hope that these concepts, skills, and tools
will help you in your daily situations. Remember, there are always more tools available online
and through other resources, so please look at others if ours do not work for you. With guiding
principles of understanding the individual, empathy, and patience, | am confident you will find
the best ways to support your children.

Thank you for watching, and thank you supporting Pastel Education!
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